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1. Introduction
The University of Exeter’s Prof. Kate Fisher (Medical History) and Dr. Rebecca Langlands (Classics and Ancient History) have collaborated on a long-term project looking at how historic objects can be used to raise discussion around the topics of sex and relationships, in particular for the delivery of Citizenship and PHSE teaching to 14-19 year olds. The project has to date undertaken several public and schools interventions based on their research. These interventions suggest that the use of historical sex objects can be used to benefit young people’s personal identity, social skills, personal resilience and sexual health. They also can enhance the role played by museums in community health and well being. 
However the evidence for this is patchy and has not been systematically collated or analysed. Consequently Hope-Stone Research was invited to collate the information already available and to gather new material where gaps existed and analyse the data as a whole. The results of this work are presented in the following report.
2. Research Objectives
The key aim of the report is to collate and analyse evidence of the impact of Kate Fisher and Rebecca Langland’s work relating to their Sex and History Impact Case Study for REF 2014. Specifically the report will address the follow REF impact criteria for arts and humanities research.
	Civil society 
	Informing and influencing the form and content of associations between people or groups to illuminate and challenge cultural values and social assumptions. 

	Cultural life 
	Creating and interpreting cultural capital in all of its forms to enrich and expand the lives, imaginations and sensibilities of individuals and groups. 

	Economic prosperity 
	Applying and transferring the insights and knowledge gained from research to create wealth in the manufacturing, service, creative and cultural sectors. 

	Education 
	Informing and influencing the form or the content of the education of any age group in any part of the world where they extend significantly beyond the submitting HEI. 

	Policy making 
	Informing and influencing policy debate and practice through interventions relating to any aspect of human or animal well-being or the environment. 

	Public discourse 
	Extending the range and improving the quality of evidence, argument and expression to enhance public understanding of the major issues and challenges faced by individuals and society. 

	Public services 
	Contributing to the development and delivery of public services or legislation to support the welfare, education, understanding or empowerment of diverse individuals and groups in society, including the disadvantaged or marginalised. 


3.
Evaluation approach
3.1 Project activity

Originally much of the work was to have been funded and branded as part of the Cultural Olympiad Stories of the World project, with museums in Bristol, Truro, Plymouth, Bournemouth, Exeter and Cheltenham taking part. The idea behind it was to make use of collections in a way that would increase interest by young people in museums and help museums focus their work on the needs of young people. However the project funding changed and there were concerns about the nature and content of the work, with the consequence that individual museums chose to make their own plans rather than run it as a joint initiative. However, although each museum’s project is quite different, the approach of using historic objects to engage with young people about sex and relationships leading to some form of creative response was common across all institutions.
Some of these projects are either still continuing or have developed into spin off work between the University (UoE) and partner organisations. 

The follow projects were either planned, have been carried out or continue to be conducted as part of the broader Sex and History project:

	Institution
	Project
	Dates

	Royal Albert Memorial Museum, Exeter
	Various art and drama sessions under the ‘Revealing Collections’ title
	2010-11

	
	Conversation pieces – Games development
	2012-13

	Russell-Coates Museum, Bournemouth
	‘Stripped’ art exhibition & ‘New Bourne Fairies’
	2010-11

	Plymouth City Museum
	Film making project ‘Lust in Translation’
	2010-11

	Royal Cornwall Museum, Truro
	‘Revealing Collections’ sessions and ‘Talking Sex’ resources for schools
	2010-11

	Bristol Museums
	Stories of the World (SOTW) – Drama and film workshops
	2011

	Cheltenham Museums
	Activity planned as part of SOTW but never carried out
	


3.2 Existing and new data

As stated above the feedback from the various initiatives was patchy, and no consistent evaluation approach had been taken. Some projects conducted quite detailed evaluations (using in-depth and focus group approaches as well as collating numbers involved) and based on project manager, facilitator and participant feedback. For some projects almost no evaluation was carried out and consequently little data on which to match the REF criteria to outcomes. A list of the existing evaluation data source is given in Appendix 1.
In order to address these gaps we conducted a series of additional (7) interviews with key people across a number of projects. While we had wished to talk to facilitators and participants and where relevant, teachers, due to the time delay and people moving on, we were only able to interview one participant and no teachers who were involved. One of the problems in conducting this evaluation was time gap between the projects and the follow up interviews. While some projects are continuing a number of others were completed as long ago as 2008.
We were not able to contact and/or conduct an interview with representatives of some of the projects, so gaps in evaluation knowledge still exist. Despite this the data available presents a fairly comprehensive picture of the activities that took place and the outputs and outcomes in terms of impact of nearly all of them. 
The following additional interviews were conducted:

	Institution
	Project
	Interview

	Royal Albert Memorial Museum, Exeter
	Various art and drama sessions under the ‘Revealing Collections’ title
	Kate Osbourne – Event organiser
Rachael Vowles – project facilitator



	
	Conversation pieces – Games development
	Sophie Sampson – Games developer


	Plymouth City Museum
	Film making project ‘Lust in Translation’
	Ellie Malone – Project Manager
Sam Shaw – Participant



	Royal Cornwall Museum, Truro
	‘Revealing Collections’ sessions and ‘Talking Sex’ resources for schools


	Louise McDermott – Project Manager

	Bristol Museums
	Stories of the World – Drama and film workshops


	Jackie Winchester – Project Manager


We also conduct a review interview with UoE researcher, Prof. Kate Fisher. Copies of the interview guides can be found in Appendix 2 and 3.
3.3 Evaluation Timetable 

A full review of the available evaluation data was conducted during August – September 2013 by Hugh Hope-Stone and Sarah Jones. Between 9th – 30th September 2013 a further six (6) in-depth telephone interviews were conducted by Hugh and Sarah with key personnel involved in all the above projects with the exception of the Russell-Coates Museum. In addition one interview was conducted with a former participant in the ‘Lust in Translation’ project.
The conclusions and recommendations given in this report are based on the findings from the available data and follow up interviews. However there may be information about the project we are not party to that may invalidate or change our conclusions and recommendations. 

A note on this report

This report is structured to reflect the Section D3 REF Assessment criteria for impact of arts and humanities research beyond the University. Each section reflects the seven impact areas identified and their related potential outcomes. They are as follows:

· 5.1 Civil Society

· 5.2 Cultural Life

· 5.3 Economic Prosperity

· 5.4 Education

· 5.5 Policy Making

· 5.6 Public Discourse

· 5.7 Public Services

4. Summary, Conclusions and recommendations
4.1 Summary

	1. Civil society 
	Informing and influencing the form and content of associations between people or groups to illuminate and challenge cultural values and social assumptions 


a. The Sex and History project provides opportunities for different agencies to collaborate with one another
All the reviewed projects that took place as part of the Sex and History programme were run on a collaborative basis in various combinations between the University of Exeter (UoE), museums in the South West, creative agencies, freelance facilitators, schools and colleges. The project required cross agency participation in order to deliver the desired outcomes and with the right target participants, young people 14-19. A number of partnerships are continuing at the time of writing.
Partners benefited in a number of ways; museums were able to use their collections in new ways to reach younger audiences, enabling them to think differently about the way they archive and catalogue their collections. They also benefited from the UoE’s expertise in the historic context of the objects used and through sourcing objects from the Wellcome Collection as well as their own.
b. University of Exeter researchers influenced the attitudes to and awareness of how sex and relationships can be taught or discussed with young people

While the principle of using historic objects to stimulate discussion was not considered unusual or new for museums, using objects to discuss sex and relationships with young people was a clear departure from previous museum practice. 

c. The Sex and History project provided opportunities for intergenerational interaction that might not otherwise happen
While overall the projects were focused towards young people there were at least two projects that took the step to involve older people as well. The older participants were chosen from those excluded and/or isolated to provide some context to the young people’s experience as well as the benefit of their experience as a whole. Older people were not to provide a source of an evidence base via reminiscence, rather they worked with the young people to discuss issues that both had experienced. Some young participants went on to volunteer working with older people as a result of these positive contacts.

d. The project enabled engagement with young people who otherwise would have little or no contact with the UoE
The partnership approach was a benefit to the UoE by being able to apply academic ideas to hard to reach young people. 
	2. Cultural Life 
	Creating and interpreting cultural capital in all of its forms to enrich and expand the lives, imaginations and sensibilities of individuals and groups


a. Sex and History partners understand the value of using historical objects to deliver learning outcomes 

A wide range of learning and social outcomes have occurred around the subject of sex and relationships as well as about the museums hosting the projects and events and the cultural organisations facilitating them. 

About museums and the culture sector:

· Greater awareness and change in attitudes by young people about what museums can offer

· Greater understanding of the role of objects and collections

· Greater awareness of future career options in the culture sector

About sex and relationships:
Skills:

· Improved skills to make difficult decisions

· Practical skills in drama, film and photography

· Working with other people in groups to create outputs

Awareness:
· Greater awareness of the value of historic objects and their relevance to lives now
Attitudes:

· Challenging attitudes to sex and relationships as portrayed in the media, in pornography and expressed by peers

· Change in attitudes towards self image and how others see you
b. Sex and History partners understand the value of using historical objects to deliver social outcomes 
Improving group and inter-group dialogue and understanding: 

· Discussions between different people within groups through use of objects, empowering participants to talk honestly within a trusting environment 

· Understanding differences between people and how they relate to one another

· Forging lasting friendships that can support you when difficulties occur
· Understanding different cultures through objects from around the world and the past
Encouraging healthy lifestyles and contributing to mental and physical well being:
· Some of the projects had a noticeable positive impact on how participants saw themselves, their body image and self-esteem.

Encouraging familial ties and relationships:
· The project enabled participants to focus on relationships and love rather than just the mechanics and purely practical aspects of sex and its repercussions regarding conception and infection.

· It also provided a convenient way of participants talking to friends, family and in particular parents by opening the conversation about historic objects rather than the embarrassment of talking about sex directly.
Contributing to crime prevention and reduction:
· Participants in the projects were able to talk openly about their experiences, particularly concerning issues of consent which may have an impact on attitudes to sexual violence.
c. Historical objects are used in new ways to create artistic or other creative interpretations 
The Sex and History project followed format of introducing historic objects, leading to discussion and debate about their use and relevance today, and using this as a stimulus to produce a creative output in the form of drama, photography, art or film. 

d. Historic objects are seen as something that reflect past culture and practice and their relevance to people and their lives today rather than just a physical item
The process of using historical objects to stimulate debate about modern day practice was very successful, allowing discussions to take place that were not initially so sensitive as to make young participants clam up immediately the topic of sex or relationships was raised.
	3. Economic Prosperity 
	Applying and transferring the insights and knowledge gained from research to create wealth in the manufacturing, service, creative and cultural sectors


a. The research on historic objects contributes to the value of the creative response

Financial and other economic benefit arising from this project stem from two sources: Firstly the benefit for participants, with evidence the project helped some to better get on in life, either in work or study. Secondly there is economic benefit to the partner organisations either through winning further work and/or recognition as a result of their involvement.

	4. Education 
	Informing and influencing the form or the content of the education of any age group in any part of the world where they extend significantly beyond the submitting HEI


a. Sex and History content has provided teachers and other educators working with young people the tools to tackle sensitive topics in new ways

The Sex and History approach differs to current sex education in schools in two significant ways; firstly its use of projective techniques via objects and other people’s activities in the past to allow participants to talk about issues in the third person. And secondly it makes young people participants in the process rather than simply recipients of information. This ensures that the messages remain longer and new learning comes through creation of their own ideas rather than from outside
b. Sex and History content is used as an educational resource 
A key output of the Revealing Collections project at the Royal Cornwall Museum was the ‘Talking Sex’ pack being developed for schools.

	5. Policy Making 
	Informing and influencing policy debate and practice through interventions relating to any aspect of human or animal well-being or the environment


a. The Sex and History approach has influenced teaching policy on sex and relationships towards young (particularly disadvantaged) young people by museums, schools, arts organisations or colleges

It is probably too soon to say what the wider influence of the Sex and History approach has been or will be. It would be safer to say the approach has the potential to influence teaching policy and certainly had done so among those who have been exposed to this way of tackling the subject. 
	6. Public Discourse 
	Extending the range and improving the quality of evidence, argument and expression to enhance public understanding of the major issues and challenges faced by individuals and society


a. Individual educators have benefited from the experience of working with young people using the Sex and History approach

Project facilitators found the approach a refreshing and effective way of working with young people. In addition, museum educators and curators were generally impressed with the quality of creative outputs the participants produced.
b. The Sex and History approach has received positive responses from the media and industry professionals (in the MLA, education, charity, LA and NGO sectors)

The available evidence (local newspaper reports on related exhibitions and shows) suggests a positive response from the media. The Sex and History project, of which the Talking Sex pack was an important part, won an award for Outstanding Social and Cultural Impact at the inaugural Exeter Impact Awards and the project was put forward for an EngageU award, a European competition for best innovations in university outreach and public engagement. The Lust in Translation project also received high praise from Arts Council England for tackling the subject using an intergenerational approach by involving both young and older participants.

	7. Public Service 
	Contributing to the development and delivery of public services or legislation to support the welfare, education, understanding or empowerment of diverse individuals and groups in society, including the disadvantaged or marginalised


a. The Sex and History approach has provided a new and alternative way of delivering key elements of the Citizenship/PHSE curriculum on sex and relationships to those who may not have otherwise been in a position to benefit

The current Citizenship/PHSE curriculum is seen as being primarily about process rather than emotions, focusing on prevention, infection and conception. The approaches used in Sex and History tried to focus on relationships, authenticity and trust. These elements are critical when reaching people who are isolated and vulnerable people, some with a history of mental illness or a criminal record. 
b. It has provided a model that can be used, developed and/or adapted for future use in a wide range of situations and environments
This project is currently being developed for a number of different applications, ranging from use in mainstream schools to use with vulnerable people via partnerships with Barnardos as well as continuing work within museums. Even among museums that felt the project didn’t work so well, there was a clear sense that this approach could be used in the future.
4.2 Conclusions and Recommendations
	CONCLUSION
	RECOMMENDATION

	Games, drama, objects all help to break down barriers when talking about sensitive subjects, but these tend to work best in small groups.
	Using the approach in schools would need further thought if these tools (games, drama etc) are to work in large class environments.

	Some museums were unable to source the right objects from their own collections that meant photos had to be used instead. Photos are useful for annotations, but objects create a bigger impact.
	Create a supply of original or copy objects (licenced 3D printing may ultimately address this issue). Use of object boxes for schools.


	Each museum took its own approach based on the original Sex and History model, with some museums struggling to make the project work. 
	Develop a model that can be used more widely as a toolkit, based on the joint experiences with creative and museum partners. Important if schools are to use these as teaching resources.

	Good partnerships lead to good participants who can work together, without this, the level of commitment diminishes.
	Work with well chosen partners who know how to find the right participants.


	The best outputs came from projects run by skilled professionals in the culture sector, not only good at creative outputs but also at working with young people who may have a range of social difficulties.
	Work with partners who are good at creating coherent groups from difficult or disparate individuals.


	Schools will be reluctant to use Sex and History resources unless they feel they have the backing of good research. They need to put a good case to wary governors, parents and local authorities.
	To roll out to schools, trusting partnerships will need to be built, or Sex and History used as a module as part of a wider sex education programme. 

	The Sex and History approach currently requires a degree of specialism and skill that many teachers may not feel they have or can have access to. Teachers are not experts in the subject, and often reluctant to teach it.
	The Talking Sex pack needs to be seen by teachers as an easier alternative to teaching sex education, rather than the difficult or controversial one. 



	Even with successful projects, creative partners sometimes felt poorly informed and unsupported by either the museum or university
	Ensure a clear communication of the thinking behind the project to those expected to deliver it. Museums need to pay more than lip service to public engagement and co-creation with new audiences.


5.
Main Findings 

	5.1 Civil society 
	Informing and influencing the form and content of associations between people or groups to illuminate and challenge cultural values and social assumptions


5.1.1 The Sex and History project provides opportunities for different agencies to collaborate with one another
5.1.1.1 The roles of partners
All the reviewed projects that took place as part of the Sex and History programme were run on a collaborative basis in various combinations between the University (UoE), museum, creative agency and/or freelancers and schools and colleges. The nature of the project required this level of cross agency participation in order to deliver the desired outcomes and with the right target participants, young people 14-19. 

UoE provided the historical and medical analysis of the objects along with the concept of learning about sex and relationships through historical comparisons. It also established the links with the Wellcome Collection that was used as source material for many of the projects, particularly as some museums had only limited relevant objects themselves. Museums provided the collection knowledge in order to source the relevant objects internally. They also provided access to school and college partners and internal and freelance facilitators. Finally they provided the space for both the workshop sessions and final outputs including exhibitions and showings. Key to the success of the project was the use of organisations and individuals who were expert in talking to young people about sex and relationships, and as part of this, in creating expressions of these discussions in the form of film, drama or art. 
Finally, schools and colleges were able to provide access to relevant young people, often from difficult backgrounds or with NEET status, to take part in the projects.
The project enabled the Museum to develop new partnerships, working for the first time with a Gay and Lesbian group for example. The work will directly inform the development of a proposed exhibition and a DVD of the creative outputs will provide a useful resource for the Museum. Perhaps the biggest impact however has been on the confidence of staff in both the value of tackling such important but sensitive issues and the ability of young people to do this in a mature and thoughtful way. Source: RAMM 14-19 Case Study Summary
The RAMM cooperation indicated that agencies working with young people were keen to use this approach as a way of both exploring cultural heritage in new and accessible ways, and by doing so open up conversations around topics concerning sex and relationships that are otherwise hard to do with young people (at least in a formal context). Have access to not only objects but also museum staff expertise was considered valuable in ensuring that the discussions were based on known facts and current interpretations of the object’s use where possible.  Source: RAMM Report
5.1.1.2 Continuing and developing partnerships

There were significant partnership relationships developed out of some of the projects and a number are continuing between UoE and museums, creative organisations and individual facilitators. 

This project also led to a number of new and mutually beneficial relationships across mainstream education, visitor attractions, museums, arts organisations, and local authorities. An example of this is the Fish-Hearted Bride 2012/13 project which developed directly from Lust in Translation. A partnership between Children’s Services, City College Plymouth, Plymouth Music Zone, National Marine Aquarium and Effervescent, it took the learning from Lust in Translation and translated into a science arena: young people researched marine sciences and drew on what they had learned to generate a performance in and around the fish tanks about their experiences of being in care. Source: LiT Report

Some of these partnerships are continuing either around the same topic or developing new topics, for example the development of games based around the objects that can be used in schools and the co-creation of a ‘pop-up’ museum based on young people’s experiences and their creative responses to them. RAMM is planning a related exhibition during spring 2014.
We’re taking that learning into the next phase of the work – an exciting new partnership with University of Exeter, Wellcome Trust, Barnardos and ourselves. Source: LiT Report
However not all partnerships were as successful, Bristol Museums’ partner was felt to not fully understand the necessary level of commitment required and consequently failed to deliver reliable participants. Bristol Museums believed that for future similar projects a more rigorous tendering process for such partnerships would ensure a better chance of finding a suitable organisation. In addition even some successful creative partners felt they were the ‘junior partner’ and were not fully informed of the thinking behind the project. In addition on occasions it felt that the partner museum didn’t wish to become too engaged and preferred to sit back and let the creative partner do all the work.
5.1.1.3 Working with the University
There were benefits that working with academics brought to museums and their partners over and above the original research underlying the project.  The partnership has enabled museums to reach new audiences and use their collections in innovative and new ways. This had led to museums given new thought to how collections are catalogued to ensure that themes and topics can be more easily and readily accessed for use with the public. The partnerships have in some instances enabled museums to engage young people on a deeper level through co-creation of exhibitions and accompanied visits. Source: UoE Interview.

At the Royal Cornwall Museum (RCM) by working closely with UoE and applying more academic standards to evaluation they were able to better understand their visitor responses to the exhibition. 
We worked quite closely, particularly with Kate on developing the evaluation questions, and I think she also worked with an external organisation who were sort of specialists on coming up with questions that were sort of appropriate, the right sort of questions to be asking the public and so on. That also influenced us because it enabled us to get hold of that hard data and see the impact of an exhibition on people’s perceptions, so that was really good and not something the museum would normally do the same depth or with the same academic rigour. Source: RCM Interview 1

RCM also felt that the association with UoE and its academic credentials gave the learning team greater confidence and support when putting these ideas to senior management and trustees, given the potentially sensitive nature of the subject. 

To give that weight to doing something very different, addressing more sort of current social problems which museums tend to shy away from a little bit. Source: RCM Interview 1

In addition the approach by UoE’s Kate and Rebecca was felt to be very down to earth and less academic than was expected, and this made working together an easier prospect.
I found them just fantastic at taking that different viewpoint of history in terms of it being something living, now, that we can learn from history an understanding of our own culture and the way we live now. So as opposed to it being like a museum piece in a box, they are making it come alive and are letting it have an impact on us. Source: RCM Interview 2

5.1.2 University of Exeter researchers influenced the attitudes to and awareness of how sex and relationships can be taught or discussed with young people
Direct access to researchers from UoE didn’t occur for all projects or facilitators working on projects but the general principles of using historic objects to explore themes around sex and relationships were clearly communicated to those involved directly or indirectly. Using objects as a tool for learning in museums is fairly widespread, so the principle of the practice was not considered unusual or new for museums. However what has been new is the nature of the topic, which for these museums at least, had not been tackled before. 
I think museums and galleries are guilty of creating exhibitions and projects which benefit museums and galleries rather than the wider public whereas I think this project was very much trying not to do that and was trying to have an impact outside of the confines of the norm. Source: RCM Interview 1

5.1.3 The Sex and History project provided opportunities for intergenerational interaction that might not otherwise happen
While overall the projects were focused towards young people (primarily aged 14-19) there were at least two projects that took the step to involve older people as well. The older participants were chosen from those excluded and/or isolated to provide some context to the young people’s experience as well as the benefit of their experience as a whole.
Consequently the idea of understanding your own feelings and experience around sex and relationships through what happened in the past wasn’t just explored through objects in the past. The Lust in Translation project involved groups of young people 14-18 meeting up with older people to exchange experiences and to debate issues. While the interaction between the older participants and young people via Age UK was not so successful due to logistical issues, the interactions with 50+ participants via the Befriending Society proved very positive. Older people were not ‘used’ in the usual way to provide a source of an evidence base via reminiscence, rather they worked with the young people to discuss issues that both had experienced. Some young participants went on to volunteer working with older people as a result of these positive contacts. Source LiT interview
5.1.4 The project enabled engagement with young people who otherwise would have little or no contact with the UoE
Museums believed that the partnership approach was seen to benefit the UoE by being able to apply academic ideas to hard to reach young people. 

In terms of the university, they could connect with young people who wouldn’t necessarily go to university in Exeter, so it is bringing to people who they would have never have come across on their own, allowing them to think slightly differently even about what university is about. Source: RCM Interview 2
It has also benefited the UoE research programme in a number of ways. The most obvious is that ideas developed can be tested in real life situations and how the research connects with broader social issues.  In addition teaching approaches that aim to create provocative discussions have been enhanced and developed. More broadly the project has enhanced the UoE’s public engagement agenda. Source: Researcher UoE
	5.2 Cultural Life 
	Creating and interpreting cultural capital in all of its forms to enrich and expand the lives, imaginations and sensibilities of individuals and groups


5.2.1 Sex and History partners understand the value of using historical objects to deliver learning outcomes 

A wide range of learning and social outcomes have occurred around the subject of sex and relationships as well as about the museums hosting the projects and events. In addition some of the projects also affected awareness and attitudes towards the arts and culture sector more generally.
5.2.1.1 Learning outcomes: About Museums and the Culture Sector
Changes in attitudes 

For some projects a key learning outcome was a change in attitudes to museums by participants and the visiting public, about what they offer and what collections they hold.

I feel that since completing this project I have more respect for both the museum and its collections. Before the project I didn’t express much interest in museums whereas now I am keen to visit them and learn more. 
It has shown me that museums hold so much more than you can see. That interests me, what is hidden, and what is shown. 
More interested now, feel more personally involved. 
I have gained an increased interest in learning about the historical context of the artifacts in the museum. Previous to the visit, I would usually judge an item by aesthetic alone without giving the history of the piece a thought. 
Source: Participants, RCM Truro Revealing Collections Report
Changes in awareness
An unexpected outcome was the increase in awareness of future career possibilities in the culture sector as a result of taking part in the projects. A number of LiT participants went on to work or volunteer in the arts, a sector few had seriously considered as a career path before. This career building aspect was something also highlighted by RCM when art students from Falmouth College were invited to help with the Revealing Collections project.
There were actually 3 or 4 volunteers who came from Falmouth who helped us with the research into the objects, helped us to set up the exhibition and take it down afterwards. It was quite interesting for them, and quite an eye opener for them to understand how museums work, to think about it as a possible career path, to gain experience in putting on public exhibitions and the sort of issues related to that, from timescales to moving huge objects, loads of things they wouldn’t think about and they didn’t have experience of as student artists. So they got a lot of experience and new skills which will help them towards their career progression. Source: Interview RCM
5.2.1.2 Learning outcomes: About Sex and Relationships
New skills

The projects helped many participants to develop new skills in communication and creative thinking. From the RAMM games pilot the developer saw learning to make hard decisions through game play and according to the rules as a key skill picked up. The games designer also felt the process encouraged and enabled creative thinking with participants generating ideas and explore possibilities. Importantly many of the activities led to young people thinking about how other people feel, something often ‘left out’ of the sexualised approach in the media and pornography.
Broadened my horizons and helped me develop an understanding of sex and history.

Interesting to see how women are so much less open. What is the reason?
Source: RAMM ‘Conversations Pieces’ Report
There were also practical skills, given that many of the projects involved creative processes such as photography, drama, art and filmmaking.
When we started working on Lust in Translation, we realised that when young people produce a film like this there are lots of important skills in that process – working together, negotiating, technical skills such as camera manipulation, design skills, working to a brief etc. They also learn skills about how to portray messages and communicate more effectively – these are all skills that employers would be looking for, so we used these experiences in their qualifications they were doing with us. Source: LiT Report
Increased awareness

For some participants in the projects awareness of the value of historic objects and their relevance to lives today was a clear benefit, seeing them as something that can teach them about their lives today rather than just objects in a museum.
The older items made my hands shake because of their sheer age. Source: RAMM Report

The objects in the first room for me, made me want to know more, it was absolutely intriguing. They were objects not just with historical meaning and value but objects that I was able to relate to, making them come alive so much more. Objects similar to ones used today in a far more modern form, this interested me because of the progression through time had come so far. Some of the objects had visible wear and tear, they were very use-looking, triggering a hundred questions and setting a scene in my head Source: Young person, Wellcome Collection visit

Change in attitudes

The projects allowed participants the opportunity to challenge attitudes influenced or shaped by media, peers and pornography. In addition assumptions made about the past were also challenged and debated and the activities led to changes in attitudes about how history can teach about lives today.
I liked discussing about sexual objects and I’ve learnt about how sexual people were in the past, they were more open. Whereas now we as a society, we are not. 

Really insightful, not always literal meanings from objects. Interesting to learn about origins for objects.

I found it interesting finding out that a penis was a good luck symbol. Less graphic than I thought it would be. 
I found it really useful. I’ve learnt a lot as I didn’t realise they were like this in Victorian times because I’ve never been taught it before.

I found it interesting how open about sex they were. It made me think that people in the past were more animalistic.

Source: RAMM Report

One young woman said the experience had actually had a marked impact on her attitude or way of thinking about sex. She said seeing the objects and seeing that many people in the past had shown and thought about sex in different ways, and that other people from the past had wanted to collect these objects and bring them together to think about sex, validated the idea that it is OK to talk about sex and that she would feel more confident being open and more relaxed about it in the future. 

Young people were surprised to be shocked by things that in the past were not considered shocking, with the expectation that that as time goes on we become more open to sexual material rather than less open.  

Having seen how apparently more relaxed people in the past were about sex and sexually explicit material one young person said she consequently felt more at ease with the subject – i.e. what’s the fuss all about?  

Looking at how similar objects have changed or developed helped demonstrate how certain practices (in this case the use of vibrators) have changed in terms of public acceptance. With some of the other objects, such as the Roman seals, the reverse may be true. 

Overall it was clear from the interviews that seeing the objects made them think about what is or isn’t socially acceptable now and how this might compare to the time when the objects were produced. For them having the objects more visible would create a debate that might be challenging and controversial but at the same time intellectually stimulating.  Source: Wellcome Collection Visit Report
It was felt that in the case of the RAMM work the workshops focused on love, romance and respect, as an antithesis to belief that sex has become too functional, driven by its media and pornographic image of perfection and contractual rather than emotional drivers. The discourse focused on how things don’t have to be ‘this way’ it can be done differently. These projects allowed participants to talk about these things openly, in a new way, not the structured and/or peer pressured environments of the classroom or friendship groups.

5.2.2 Sex and History partners understand the value of using historical objects to deliver social outcomes 

5.2.2.1 Social outcomes
Improving group and inter-group dialogue and understanding

Objects perform an important role in opening up conversations, this is true not just for young people, a common application of museum objects is reminiscence sessions for older people.

You can get people talking about things which the objects act as a sort of springboard for conversation, which if you put a group of people who know each other very well or who don’t know each other very well in a room and try to get them to talk about something it can be quite difficult to get a conversation going, and you can end up with it being a bit forced – the lovely thing about objects is that they create a really nice back drop which allows people to feel comfortable, as they are talking about an object and not necessarily about themselves. As a result of doing that and having a sort of kickstart to the conversation, it enables people to reveal more about themselves and reveal more about their attitudes. Source: RCM Interview 1
The outcome from these interactions is discussions that matter to the young people, rather than an agenda driven by either policy at one end of the spectrum, or pornography at the end. The discussions lead to enhancement of social skills, greater personal resilience around issues of choice, consent and power and how as an individual you can challenge the prevailing culture if you don’t wish to be part of it. Source: Researcher, UoE

As well as those taking part in specific projects, museums mounted exhibitions about the topics of sex, relationships, bodies and love. At Truro’s Royal Cornwall Museum there was Revealing Collections co-curated by young people and the approach was seen by visitors as quite refreshing in its authenticity and openness about topics usually associated with private internet searches and whispered asides.
V1: Yeah, it is kind of reassuring that is something out there so honest and to the point…When you are gay everything is hush and hush and taboo, but to have something out there like that, and it is not just about sexual relations, but about things like contraception because people get so wooo about it. 

Interviewer: How would you describe your reaction to the exhibition?

V1: Not sure really, really don’t know, there was nothing bad about it, I think what you said before about it being reassuring, that there is something here that people can actually learn from and not have to go home and Google stuff and then delete their history on something that people should be able to find out about anyway…. 

I think you should be able to come to museums and not only learn about things that happened a long time ago but stuff that might be useful in the future, stuff that’s relevant, because I know that people enjoy history and that they like to come and learn about stuff, but often something you go to see in a museum bears no relevance to anything in modern life….you want people to be able to learn things and take them away and apply them to their lives. Source: Exit interview at Revealing Collections Exhibition, RCM, Truro

Most of the projects involved group work among young people and as a consequence these participants spent a considerable amount of time together, often creating lasting friendships among some people who may not have previously been able to socialise that well. For example, young people who are isolated and struggling in their relationships with families, or have been bullied until they refuse to attend school, or are new arrivals in a country with a different language and culture. Making and maintaining relationships is a crucial and important part of maintaining wellbeing, and obtaining support or connections to deal with difficulties.

I met incredible people that I’m still friends with now. You create lasting bonds when you work with people in that way. Young Participant, LiT Report
In one case involvement in the LiT project persuaded the judge to be more lenient on the participant than might otherwise have been the case. Source: LiT Report
The process of discussion and consequential increased openness about sensitive topics led to an increase awareness of differences in the way people can and do related to one another. 

The core learning outcome from this project, which appears multiple times in the feedback, is an increased awareness of the flexibility of the relationships between humans and their sexuality. The range of different cultural norms and values was seen, time and again, as one of the most remarkable and interesting aspects of this project. Source: RAMM MLA Report

However although most groups bonded well this wasn’t always the case. 

It transpired once the group had started that, although they knew each other by name and recognised each other from previous courses, the young people were not bonded as a group of people. This may have made being open about the subject matter difficult, as there was not an existing sense of trust and openness in the group. Bristol Museums Report

A further clear outcome was the ability for participants to make connections with different cultures (from where many objects originate), this was demonstrated most clearly with the game devised around the imperial Chinese court with role playing  as concubines and eunuchs. 
Encouraging healthy lifestyles and contributing to mental and physical well being

Some of the projects had a noticeable impact on how participants saw themselves, their body image and self-esteem.

Health and well-being was a major outcome from this project. Rather than this being an increase in knowledge (for example of sexually transmitted disease) which most participants demonstrated to a high degree, the outcome was mainly focused around the facilitation of discussion. The project, especially the objects ‘out there’ made it easier to discuss personal issues and provided a frame for those discussions which the YP themselves recognized. Source: RAMM ML Report
The ‘New Bourne Fairies’ project run by the Russell-Coates Museum and the Bourne Academy in Bournemouth provided a safe forum for young people to develop stronger relationships and more confident attitudes to their own self-image. 
The students built new friendships and grew in confidence throughout the project, and many felt that taking part had helped them in some way to feel more positive about their body image, relationships and decisions about sex, marriage and parenthood. At least 10 of the girls have been put forward to receive the Bournemouth Award, and some have been involved in applying for funding so that the whole group can attend a residential weekend to cement the relationships they have formed.

This project provided a chance for girls with low self-esteem to forge new friendships, engage in new cultural opportunities, develop body confidence, and make informed choices about sex and healthy relationships.

‘I have noticed I am more confident about my body and have been able to wear different things, thank you for that’. Source: Case Study Report, Russell-Coates Museum
Encouraging familial ties and relationships

Much of the project work focused on the value of respect, relationships and love, which sex is just a part of rather than just the main topic. Feedback suggested that at school the subject is tackled in a very practical way, around contraception, childbirth and infection prevention, but little time is spent on the ‘softer’ aspects of the context of sex. In addition it was felt that much of the dialogue around sex is driven by certain expectations from the media, pornography and peer pressure. 
They all know about condoms and chlamydia but what needs to be taught is about good relationships. A lot of what I’m hearing from adults, who work with young people, is that what is sadly lacking in sex and health education in schools is around relationships, not actually about the mechanics of sex, but about how to be a good person in a relationship, and how to communicate. There was a lot that came out about body image and pressure and how you feel you should and shouldn’t behave. Peer pressure, you know, in terms of what you think is and isn’t acceptable, that pressure young people are under to behave in certain ways. Rather than just you put that in there and this happens, it asks bigger questions like when is it appropriate for you to have sex?... even issues of legality came up. Source: RCM Interview 2
Another key outcome was that not only did the project directly address the importance of relationships, but it also provided avenues for participants to talk to their families and parents in particular about the topic without the embarrassment of talking directly about sex. In addition, from time spent in the museum, participants were often keen to share their work by bringing their parents and family to see it, and to experience the museum in general.
Two thirds of the students who took part had never visited the museum before: all said they would come again after being involved in this project and two had already been back with parents. Source: Case Study Report, Russell-Coates Museum

Contributing to crime prevention and reduction

While attributing the Sex and History projects to a reduction in crime would be an excessive claim the fact that participants in the projects were able to talk openly about their experiences and for others to hear them might have a subtle impact on how they might respond to particularly situations in future, particularly concerning issues of consent.
They wouldn’t otherwise been given the context to have those conversations about outside of this project, and to be able to have those conversations might change someone’s attitude to say if they were raped, then it might change their attitude to think actually I can go and tell someone about this and talk to the police. So yeah, I do think there is a potential for projects like this to impact on crime and mental and physical wellbeing. Source: RCM Interview 1
5.2.3 Historical objects are used in new ways to create artistic or other creative interpretations
Key to the Sex and History project was the broadly followed format of introducing historic objects, leading to discussion and debate about their use and relevance today, moving on to a creative output in the form of drama, photography, art or film based around the feelings and thoughts stimulated by the sessions held. 

At Plymouth the Lust in Translation project used objects as the initial stimulus to develop a series of films about sex and relationships. 

The pilot demonstrated incontrovertibly that engaging with history and historical artefacts or collections is not merely an academic exercise in researching the past and, at its most effective, it is not purely a didactic strategy in which professionals pass on known information to passive consumers. Lust in Translation clearly demonstrated that the power of museum objects and collections lies in working collaboratively and creatively with people to help them make sense of what can seem a chaotic reality, of who they are and who they want to be, and to move forward in those plans through developing skills and making new connections. Source: LiT Report

The creation of games around the objects was one approach taken to engage young people, using both humour and competition as a way of delivering information and keeping them engaged. This approach clearly had some impact, with participants talking about it afterwards with friends and family. As with the initial object handling, talking about the content via the medium of the game may have been easier than simply saying ‘we talked about sex today’

So I think that's, everyone's getting involved, everyone is putting in input, and everyone is actually trying. So I think it would be really useful in, like, other lessons to play games while you learn because you learn more because you're learning it unconsciously. Coz we're going 'oh, we're playing games', but actually we're learning things. Source: Conversation Pieces FG
5.2.4 Historic objects are seen as something that reflect past culture and practice and their relevance to people and their lives today rather than just a physical item

What's the difference between breaking your nose and breaking your feet to be how they want?  Source: Conversation Pieces participant interview
The process of using historical objects to stimulate debate about modern day practice was very successful, allowing discussions to take place that were not initially so sensitive as to make young participants clam up immediately the topic of sex or relationships was raised.
I think they (the objects) worked absolutely brilliantly because it’s a difficult subject to bring up with young people at a difficult point in their lives, and what using objects allows you to do is, well, to objectify stuff. So by putting an article in the middle of the room everybody is able to put their attitudes or their opinions or their thoughts onto that article without feeling too exposed themselves. So if a group of adults walk into a room and say ‘ok kids today we’re going to talk about homosexuality, what do you reckon?’ it’s really dodgy and very uncomfortable and slightly embarrassing, but by using the objects it can be so normalising, and it brings in humour. It just puts the object at the centre of the discussion as opposed to the young person, or the adult who is delivering the session. So it’s great, it acts like a real sounding board. I think also what’s fascinating is the response we were getting from young people like ‘I didn’t know people did that back then’, ‘I didn’t know they were so open minded’ or whatever, so it actually allowed them to see the wider context rather than just the blinkered here and now, their own fears and experiences. Absolutely brilliant way of handling some really sensitive topics I think. Source: RCM Interview 2

Another example was of an object that provoked discussion, a Roman lamp showing a woman having sex with a horse. It was questioned whether this is what Roman women actually did and we discussed the idea of whether it did show a real, common practise or what other reasons it might have been created and what it can tell us (if anything) about what the Romans thought or even did. We discussed what modern representations of sex acts can tell us about our society and whether they represent what everybody actually do or thinks. Somebody pointed out that there are modern images of that kind on the internet but it doesn't mean that it is a common or accepted practise in our culture. Source: Wellcome Collection Visit Report
However, despite the clear success of this approach museums, or particular museum staff themselves were not always at ease with the topic as this observation attests.
The education department at the museum just wanted nothing to do with it – worried about their education staff having to present on it – used to talking about Romans and Victorians etc! Thought that it was an imposition on their ground. Source: Interview with developer of the Talking Sex resource

	5.3 Economic Prosperity 
	Applying and transferring the insights and knowledge gained from research to create wealth in the manufacturing, service, creative and cultural sectors


5.3.1 The research around the use of historic objects contributes to the value of the creative response
Financial and other economic benefit arising from this project stem from two sources. Firstly the benefit derived from participation, in terms of their subsequent increased ability to get on in life, either in work or study. Being involved gave some the step up, or confidence boost they needed to build a better life for themselves, including financial stability and self-sufficiency 
LiT gave me direction; it showed me what I was capable of. It changed me to the person I am now. It was a major turning point in my life. Before LiT I was boring, my world was tiny...I was lazy and indecisive, not knowing what I wanted to do...I kept going from one thing to another trying to find what I was good at and I couldn’t find it. After LiT I had a lot more confidence in myself. It put a lot of thoughts in my mind that had not been there before about my future, my opportunities, about who I could be. Source: LiT Report
There is also economic benefit to the partner organisations working on the project through further work and recognition of their work as a result of their involvement. With the MLA sector being seen as in the frontline of delivering ‘Well-being’ the LiT report believed that museums can now see the value in delivering wider services.
Museums and Archives saw a clear role and “business opportunity” for themselves in delivering people-centred services against local priorities such as health, wellbeing and education. Source: LiT Report
As a result of Effervescent’s commission to run the Lust in Translation project in Plymouth, a number of further commissions have arisen, meaning their income has risen every year since. Effervescent continue to work with the UoE in partnership with Barnardos on further Sex and History projects.
For practitioners working on the project, there was an opportunity for economic development, too. Effervescent’s director, Eloise Malone, moved from a part time position within Effervescent to full time. Ray White, who had co-commissioned the project as an arts commissioner for Groundwork South West, moved onto the Senior Management Team at Effervescent and began leading on visual arts projects, an area under-represented in Effervescent’s repertoire. Ray also began developing his own practice as a curator in Plymouth by working in partnership with the Duke of Cornwall Hotel to co-stage an arts event in 2011.
Effervescent received real benefits from the local and regional visibility of its offer, and turnover uplifted by 320% between 2010/11 and 2012/13.  Source: LiT Report
One key creative response was to develop games using the objects or in the pilot, photos of the objects. The ‘gamification’ of learning is something common in many teaching resources, and is a way of injecting enjoyment, humour, competition and distraction, into the learning process. The rationale behind this approach is to both use objects to step outside your own experience and to provide rules that enable responses and subsequent discussion within defined boundaries. 

While this ‘product’ may not have high commercial benefit to the developers given that the market is not awash with money it still has potential to be used widely across the UK (and overseas) as a new approach to PHSE/Citizenship and/or exploring historic objects in a different way. In addition the development of 3D printers gives the potential for schools to create the necessary objects rather than using photos or waiting for museum supplied artefact boxes. 

We also trialled using 3D scanning and printing to digitally reproduce physical copies of small-scale historical objects, and have been scoping out a plan to extend that to a range of museum objects that can then be taken into schools as part of this type of activity.

What this piece of funding has opened up for me is a chance to evaluate how game models and forms from my game design work with adults can successfully be translated into the classroom, and also a chance to develop new ways of dealing with history and physical heritage objects through interaction. Source: Interview with Games developer
Finally, one of the independent facilitators working at RAMM has been able to develop his consultancy in part based on the experience of delivering the Sex and History project.
	5.4 Education 
	Informing and influencing the form or the content of the education of any age group in any part of the world where they extend significantly beyond the submitting HEI


5.4.1 Sex and History content has provided teachers and other educators working with young people the tools to tackle sensitive topics in new ways

The quality and depth of education varies widely from school to school, and how much is absorbed by students, also highly variable. Even where it is systematically covered it tends to focus on the mechanics of puberty, sex and reproduction and sexual health with little discussion about the emotional or relationship issues arising from it. This is in part due to the classroom situation, along with delivery by teachers who may not be that happy about the topic. 

The Sex and History approach differs to the current generally used approach in two significant ways. Firstly it focuses through the use of projective techniques by talking about issues in the third person, via objects and other people’s activities in the past.
That by discussing the object we feel safer. The subject is ‘the thing on the table’ it is out there in the world. Our thoughts, feelings, ideas etc are about the object and not (apparently) personal. By talking about the object we are able to reveal ourselves in a safer way. We can explore difficult issues, such as sex, more easily through the object than without it. Source: RAMM Report

I think people spoke about things that they wouldn't normally talk about without realising it... Source: Conversation Pieces FG
Delivery by the facilitator is critical. Young people pick up on awkward presentation, where they sense that the topic is something to be got through. Where the facilitator is clearly engaged with the topic (and it maybe that using objects makes it easier for them as well as the participants) young people are more likely to feel at easy, talk more openly and be more willing to engage with the topic.
And they weren't awkward, which obviously then made us feel more relaxed, and it was easier to talk to them about stuff as well, because if they make you feel awkward you don't want to ask any questions…Source: Conversation Pieces FG
Secondly, in the Sex and History approach young people are participants in the process rather than simply recipients of information. This ensures that the messages remain longer and new learning comes through creation of their own ideas rather than from outside.

I think it’s fantastic that it’s actively requiring young people to be participants, and those objects instantly create that. Source: RCM Interview 2
The Sex and History project therefore encouraged a more interdisciplinary approach to sex education that allowed students to explore a number of different topics and issues that they would not normally confront. This would have a positive impact on teaching about sex in schools and colleges according to teacher Isobel Pryor, who stated that this interdisciplinary approach would ‘make sex education much more relevant and sophisticated – which is long overdue. Source: Games Report
5.4.2  Sex and History content is used as an educational resource

A key output of the Revealing Collections project at the Royal Cornwall Museum was the ‘Talking Sex’ pack developed for schools. This is a clear indication that the project has possibilities for wider use without the need to drawn on museum objects and resources directly (as it is based on photographs). Clearly an object box would be a useful addition to the resource, and maybe in the future schools with 3D printers could be given the necessary code to print objects themselves as and when needed. It is worth noting that while this project was developing; other partners didn’t see much positive likelihood of such an approach being adopted by schools or Sex-Education resource providers. So while most of these projects have relied on partnership working, there appears to be little coordination, cooperation or experience sharing between them.

The teachers who used the Talking Sex pack commented on the attractiveness and utility of the resource.

It is a really exciting resource. So far I have ... used a few of the pictures that relate to contraception. I have used them in a PowerPoint as a visual stimulus starter task.

I particularly like the photos of contraception in the past – the photos are great to promote discussion … pictures can say a thousand words. The pictures were also quite surprising to students with some very interesting information about how attitudes have changes [sic].

The idea of the pack is excellent and the presentation is great – colourful and clear. The aspects of sex are varied and interesting ... It was useful to be able to circulate pages amongst a group and get them talking … I used the whole pack for a class who were in small groups. Each had a card to read and discuss and then it was passed on to another group. This was rounded off by a brief whole class discussion where students could raise issues or comment on the cards. Source: Talking Sex Pack Evaluation Report

Some schools said they didn’t use it due to curriculum design limitations although there may be other barriers at work here. According to an advisor on the project the role of sex education and PHSE in general has been recently downgraded within schools, while at the same time, outside of science, sex education is increasingly being sub-contracted out to specialist providers such as Brook. In addition he points out that some elements of the Talking Sex pack might be difficult to use. The Mask touches on the issue of female genital mutilation, a topic that many teachers may feel is too hard to tackle, their students too young, and treading dangerously into cultural deep water (despite it being illegal to carry out). Source: Interview transcript with teaching advisor
While all the evidence suggests this approach can be valuable for young people in developing their thinking around sex and relationships in a more meaningful, personal way, taking it wider into schools may face barriers. These maybe around the nature of some of the objects being used, much larger class sizes where trust and authenticity will be harder to develop, a reluctance to work with material that is considered controversial and beyond teacher’s experience, and that the providers of sex-education resources may not see this approach as a valid one, at least within the context of the current curriculum.
	5.5 Policy Making 
	Informing and influencing policy debate and practice through interventions relating to any aspect of human or animal well-being or the environment


5.5.1 The Sex and History approach has influenced teaching policy on sex and relationships towards young (particularly disadvantaged) young people by museums, schools, arts organisations or colleges
It is probably too soon to say what the wider influence of the Sex and History approach has been or will be. It would be safer to say the approach has the potential to influence teaching policy and certainly had done so among those who have been exposed to this way of tackling the subject. 
I think the pack could be really useful. Well, the feedback was that it was a fantastic resource for people who already have a lot of experience so they can use sort of all these historic examples, but I think particularly for teachers who aren’t comfortable in starting conversations and just don’t know how to tackle the subject of sex education, they’ve got loads of stuff there which totally harnesses the strength of objects, which is, you know, you’re not talking about you, you don’t have to start the conversation by saying ok what do you think about this? What’s your experience? It’s not putting anyone on the spot, you’re talking about things in the abstract in time and space, which is really novel. So I think it’s got a lot of potential as a class resource, and there’s lots of other things that could happen with it as well. Source: RCM Interview 1
What is clear is that to enable teachers to deliver sex education using the Talking Sex pack and other resources, suitable toolkits and training need to be given to ensure that it isn’t seen as a hard to deliver option and therefore one best left to ‘experts’. 
	5.6 Public Discourse 
	Extending the range and improving the quality of evidence, argument and expression to enhance public understanding of the major issues and challenges faced by individuals and society


5.6.1 Individual educators have benefited from the experience of working with young people using the Sex and History approach
Project facilitators found the approach a refreshing and effective way of working with young people. In addition museum educators and curators were generally impressed with the quality of creative outputs the participants produced.
I was astounded at the quality of the performances of the students. I had thought that perhaps the subject matter (sex) would make for a giggly, rather embarrassed evening. How wrong could I be? They performed thoughtfully, and with real commitment and pazazz. I think it especially helped that the creation and delivery of their work were tied up with gaining qualifications (e.g. the BTEC Level 3 Extended Diploma in Performing Arts)”. Source: Learning Skills Officer, RAMM
However in at least two cases project managers felt poorly informed about what it was they were expected to do, and in one case vulnerable to criticism about the approach. A better briefing or resources at the start of the project, and continuing support during their work might have helped them feel more engaged with the project as a whole. 
5.6.2 The Sex and History approach has received positive responses from the media and industry professionals (in the MLA, education, charity, LA and NGO sectors)
The available evidence (local newspaper reports on related exhibitions and shows) suggests a positive or at worse, neutral, response from the media. 

Research and practice in socially-engaged cultural practice using historical objects has also been shared with students and the wider cultural sector through international arts magazine, Tribe. Effervescent’s 2013 article, Lust, in Translation: Seduction and Socially Engaged Arts Practice reached c. 20k people internationally and resulted in a 47% uplift in visitors to the magazine’s “articles” section when it was published. Source: LiT Report

It is worth noting that the positive press response may be in part due to the less ‘public’ nature of most of the work and the fact that it didn’t take place in schools, thus not exposing it to potential poor media coverage. Indeed some action was taken to avoid negative coverage, the original name of the RAMM SOTW project, Sex and History, was dropped in favour of Revealing Collections due to a fear of media coverage. Bristol Museums were also wary of anything with the name ‘Sex’ in it in case of similar responses. 
As well as media coverage the Sex and History project, of which the Talking Sex pack was an important part, won an award for Outstanding Social and Cultural Impact at the inaugural Exeter Impact Awards and the project was put forward for an EngageU award, a European competition for best innovations in university outreach and public engagement. The Lust in Translation project also received high praise from Arts Council England for tackling the subject using an intergenerational approach by involving both young and older participants.
	5.7 Public Service 
	Contributing to the development and delivery of public services or legislation to support the welfare, education, understanding or empowerment of diverse individuals and groups in society, including the disadvantaged or marginalised.


5.7.1 The Sex and History approach has provided a new and alternative way of delivering key elements of the Citizenship/PHSE curriculum on sex and relationships to those who may not have otherwise been in a position to benefit

One of the key elements of the LiT project was the intergenerational work. Key because so much emphasis in public engagement in general and the MLA sector in particular is focused on engaging young people, yet the population is growing older, and increasing numbers of older people are more isolated due to changes in family behaviour. ACE noted this gap as a result of the LiT project, and this awareness may lead to policy changes in the long run. 

In addition the current Citizenship/PHSE curriculum is seen as being primarily about process rather than emotions, focusing on prevention, infection and conception. The approaches used in Sex and History tried to focus on relationships, authenticity and trust, important before sex or intimate relationships begin. These elements are critical when reaching people who are isolated and vulnerable people, some with a history of mental illness or a criminal record. They were able to… 

Co-create a set of norms for working with each other which were respectful, imaginative, and gave permission to “try out” new ideas and tasks – some which previously would have been psychologically threatening and would have led either to silent refusal or aggression. Source: LiT Report

5.7.2 It has provided a model that can be used, developed and/or adapted for future use in a wide range of situations and environments

This project is currently being developed for a number of different applications, ranging from use in mainstream schools to use with vulnerable people via partnerships with Barnardos as well as continuing work within museums.
It is clear that the possibility for this kind of approach is there but success is not automatic. The participants makes a big impact on the success of the session as do the quality of the facilitators. In the case of the games pilot in Exeter, participants were white drama students with outwardly no major social or emotional problems and from a broadly culturally homogenous background. It is much more challenging to mix not just male and female, but ethnic, cultural and socially different participants. 

You have to be prepared for lots of variation between groups, and although the groups we have had so far have been fairly consistent I think so some extent that’s a bit of a function of where we’ve been running those groups and also the types of students we’ve been working with, and we haven’t been working within very challenging settings, we haven’t been working in areas with great racial or cultural diversity…now that’s not to say it’s all going to horribly wrong when we do, but it’s to say that in order to understand this process properly that’s probably where we need to go next. Source: Interview with Julian Vayne, RAMM
Having said that this is precisely what was achieved with Lust in Translation. It should be noted that most of the projects that took place, and that were successful, relied on high quality professionals with sufficient budget and time to build suitably strong groups and quality outputs (in terms of film, drama or artwork). Those that worked less well suffered from poor support by partners, leading to high levels of drop out from participants poorly chosen. Some museums also struggled with a lack of suitable objects and future success will be dependent on the right mix of these factors being put in place.
The participants working on this project were from community- based groups and were familiar with each other. This was important, again due to the sensitive nature of the topic. Source: Revealing Collections Report
At the time of writing the project researchers from UoE are working with the regional hub for developing school sex education, looking for ways to add the Sex and History approach as a module for future sex education delivery.

6. Appendices

Appendix 1. Evaluation Data Sources
The following data sources were available to the author of this report prior to conducting the additional in-depth interviews.

	Project
	Data Source

	Wellcome Collection Visits
	Video interview

Summary of interviews
Feedback forms

Object photos



	Royal Albert Memorial Museum, Exeter Events
	Evaluation report
Interview notes 

History of xxx report

Interview transcripts
Exeter case study report

Video of sessions

Student focus group transcripts

Associated photos



	Conversation pieces game development, Exeter
	Conversation Pieces reports x 2


	Royal Cornwall Museum, Truro – Revealing Collections
	Case study report
Visitor survey analysis

Visitor interview transcripts

Press articles



	Royal Cornwall Museum, Truro – Talking Sex
	Talking Sex pack
Talking Sex evaluation report

Teaching advisors in-depth interview transcripts



	Plymouth City Museum – Lust in Translation
	Evaluation Report
Films produced

Media article



	Russell-Coates Museum, Bournemouth – New Bourne Fairies project & Stripped exhibition
	Evaluation summary
Exhibition flyer

Exhibition photos



	Bristol Museums –SOTW Project
	Interim report


Appendix 2. Partner/facilitator interview guide 
Hello, thank you for agreeing to take part in this follow up research concerning the [NAME OF PROJECT] you have been involved with. While we have quite a lot of feedback on how this and related projects worked out we are keen to fill some information gaps as well as asking some common questions to gain a full picture of the whole project, not just in [NAME OF CITY] but across the South West.

1. Partnership Working

· How did you first come into contact with the project?

· Who were you working with to develop the project?

· This project originated from Exeter University. Did you meet the researchers from Exeter University personally? IF YES: Can you describe your interactions with the university researchers (Kate & Rebecca) 

· Can you describe your interactions with those you were working with to develop the project (IF IN ADDITION TO EXETER UNI)? 

· [PROBE FOR: Influence on respondent’s approach to and ways of thinking about awareness and understanding of sex and/or relationships?]

· How did your participation in the project influence you?

· What did it encourage you to do that you might not have thought of doing before?

· Describe the forms of cross-agency collaboration (e.g. between university, museum, local authority, charities, schools, colleagues etc) that you have seen or been part of in the project. (What has worked well?)

· Did you feel you learnt anything new about the potential of such cross-sector partnerships?

· What do you feel is the value of this kind of cooperation between universities, museums and organisations like yours?

· What can it bring to your organisation that you might not be able to access elsewhere?

ADJUST WORDING DEPENDING ON WHETHER RESPONDENT IS MUSEUM STAFF OR NOT: 

· Did these relationships/partnerships encourage you to use the holdings in your collection to engage with young people in new ways? 

· Did it offer new ways of engaging with your audiences? 

· Did it offer new ways of engaging with wider, more diverse audiences? 

· Did it suggest new or innovative ways of handling sensitive topics using museum objects? 

2. Intergenerational/diversity working 

· OPTION A: WHERE APPLICABLE: Describe the relationship between the older and younger participants? 

· What value did each group derive from this interaction? 

· How did the objects and discussion based around them facilitate this interaction? 

· What kinds of lasting value do you think each party gained from this interaction?

· OPTION B: WHERE APPLICABLE: Describe the relationship between the different participants (for example male/female, gay/straight? 

· What value did each group derive from this interaction? 

· How did the objects and discussion based around them facilitate this interaction? 

· What kinds of lasting value do you think each party gained from this interaction?

3. Value of using historical objects

· Can you tell me how the historical artefacts were used in the project? 

· How did the young people react? 

· Can you describe what the value of using objects in this way is? 

· Do you have any evidence of increased economic or commercial value in your work as a result of using historic objects? IF SO: What?

4. Learning Outcomes 

· What do you feel the project achieved in terms of learning – for example, learning new knowledge and skills, changes in awareness or attitudes.

· IF NEEDED PROMPT WITH THE FOLLOWING OUTCOMES: 

· Enhance their awareness of the diversity of sexual attitudes and practices 

· Increase their knowledge about attitudes to sex and relationships in the past 

· Develop their personal skills such as being able to talk openly about sex and relationships, having greater self-confidence and resilience 

· Changes their attitudes towards the value of historic objects/artwork, sexual practices in the past

· Changes their attitudes towards sexual practices and relationships now

5. Social Outcomes 

· What, if any, social benefits do you think the project has had or might have? IF NEED PROMPTING ASK, FOR EXAMPLE:

· Improving group and inter-group dialogue and understanding, 

· Encouraging familial ties and/or relationships, 

· Contributing to crime prevention and reduction, 

· Encouraging healthy lifestyles 

· Contributing to mental and physical well being, 

· Helping children and young people to enjoy life and make a positive contribution
6. New approaches to education

· Can you describe how the approaches developed by [NAME OF RELEVANT GROUP] has led to you using new ways of communicating with young people about sex and relationships? What is different from how you might have tackled these issues previously?

· Can you describe how the material has been used as an educational tool? 

· Are there any significant differences between this approach/content as compared with other approaches to teaching about sex and relationships? What are they?

· What kind of impact do you feel this approach has had, or could have on ways of teaching about sex and relationships?

· In what ways and to what degree, if any, do you feel your organisation's policy towards working with young people, and around the topic of sex and relationships, has changed as a result of working with [NAME OF RELEVANT GROUP]?

7. Professional development

· Has this experience contributed to your professional development in any way? 

· IF YES: Please explain how and why?

· Do you have any evidence of wider praise for this work, for example from the media and industry professionals (in the MLA, education, charity, LA and NGO sectors)?

8. Future use

· Can you tell me how you think this approach could be used in the future? 

· Which elements do you believe are most useful when considering how to help young people better understand and communicate issues around sex and relationships, and develop their resilience and self-esteem?

· If you were running the project, what might you do differently to make it a more effective way of creating better understanding around issues of sex and relationships?

Appendix 3. Participant interview guide 

Hello, thank you for agreeing to take part in this follow up research concerning the [NAME OF PROJECT] you have been involved with. While we have quite a lot of feedback on how this and related projects worked out we are keen to fill some information gaps as well as asking some common questions to gain a full picture of the whole project, not just in [NAME OF CITY] but across the South West. I appreciate your involvement was quite some time ago, but what ever you can recall would be helpful to us.

1. Partnership Working

· Could you just give me a brief summary of what your involvement was and what you did?

· Can you describe how you got on with the  [PROJECT MANAGERS/COORDINATORS ETC]? 

· How did their approach differ to that used by teachers at school or college?

· What kinds of influence, if any, did they have on your way of thinking about sex and/or relationships?

· Are there any significant differences between the approach/content in your project as compared with other approaches to teaching about sex and relationships that you’ve experienced? What are they?

· What kind of impact do you feel this approach has had, or could have on ways of teaching about sex and relationships?

2. Intergenerational/diversity working – Check with respondent if either is applicable

OPTION A: WHERE APPLICABLE: 

· What was the relationship between the older and younger participants like? 

· What value did you get from this interaction? 

· How did the objects and discussion based around them help this interaction? 

· What kinds of lasting value do you think each party gained from this interaction?

OPTION B: WHERE APPLICABLE: 

· What was the relationship between the different participants (for example male/female, gay/straight)? 

· What value did each you get from this interaction? 

· How did the objects and discussion based around them help this interaction? 

· What kinds of lasting value do you think you and the others gained from this interaction?

3. Value of using historic objects

· How were the historic objects used to help the interpretations you developed?

· Do you feel these objects provided a unique stimulus? IF SO: In what ways?

4. Learning Outcomes 

· What do you feel you got out of the project, for example did you learn anything new, and did you pick up any new skills? 

· Do you think your attitudes changed in anyway? For example towards, history, sex and relationships?

USE AS PROMPTS IF NECESSARY:

· Your awareness of the diversity of sexual attitudes and practices across history, 

· Increase in knowledge about attitudes to sex and relationships in the past. 

· Development of personal skills such as being able to talk more openly or constructively about sex and relationships, having greater self-confidence or resilience 

· Changes in attitudes towards the value of historic objects/artwork, 

· Changes in attitudes towards sexual practices and relationships now.

5. Working with museums

· Before this project, were you a regular museum goer?

· What were your feelings about museums?

· Did you involvement with this project change how you felt about museums in anyway? How?

· What were your feelings about the idea of a museum using the objects in this way? 

· Was this unusual or different to how you might expect a museum to work?

6. Social Outcomes 

· Have you thought about the project since you did it?

· Have you ever found yourself reminded of one of the objects or of the project in the course of everyday life 

· Have you ever given anybody any advice based on your experience of the project 

· Have you told anyone else about the objects you saw? How did they react?

· Do you think the project gave you any wider benefits?

· Prompts: Such as getting on with different people/ getting on better with people, talking with your family

· USE AS PROMPTS IF NECESSARY:

· Getting on better with different types of people

· Having better relationships

· Keeping out of trouble

· Leading a healthier lifestyle 

· Enjoying life more
7. Future use

· If you were running the overall project using historical objects can you tell me how you think this approach could be used in the future? 

· Which elements do you believe are most useful when considering how to help young people better understand issues around sex and relationships?

· If you were running the project, what might you do differently to make it a more effective way of creating better understanding of sex and relationships?
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